Reading Workshop Lesson Plans
(Based on The Daily Five: Fostering Literacy Independence in the Elementary Grades by  Gail Boushey and Joan Moser)
Core foundations of the Daily Five:

· Trusting students 

· Providing choice

· Nurturing community

· Creating a sense of urgency

· Building stamina

· Staying out of students way once routines are established 

(p. 18)

Boushey and Moser state that the following are crucial to the success of Daily 5:

· Establishing a gathering place for brain and body breaks 

· Devleoping the concept of good fit books through a series of lessons

· Creating anchor charts with students for referencing behaviors

· Short repeated intervals of independent practice

· Calm signals and check-in procedures

· Using the correct/incorrect model approach for demonstrating appropriate behaviors

(p. 28)

Prior to starting this, you must teach children how to gather in the class meeting place when they hear the calm signal (chime perhaps). “practice the exact behaviors we want when we want their attention.”
This strategy came from the need to teach children that there is more to selecting a book than just seeing if you can read the words.  “We began to understand that a child’s purpose for reading, interest in a topic, and ability to comprehend played as large a role in finding a good-fit book as readability did.  Thus the birth of the “I PICK” good fit books lesson.” P. 29  This is an “anchor” lesson that is referred to all year long, so it is imperative that you have all of your materials ready(
Launching Read To Self

	Day 
	Lesson
	Notes for Reflection

	Materials
	Each child will need a bag of books that you have put together for them.  The reason for this is you have not taught them how to select books yet, so they must have materials that they can use in order to build stamina.

Suggestion – if you do not have book boxes yet, you might want to use the super large zip-lock baggies.  Items you might want to put in:

· Books from the leveled book collection that are below their last recorded level just in case they have regressed over the summer.   Use both expository and narrative texts.

· Magazines

· Picture books

· Informational texts with rich photographs

· Poetry books

( you do  not have to include all of these!  They are just ideas()

Chart paper for your I -chart


	

	
	Launching “Read to Self” (two separate sessions)
	

	1
p. 47-58

	Today class we are going to learn two ways you can read a book.  Who knows what those ways are
Students give responses – you are looking for Read the words and Read the pictures.

Today you are going to be detectives to see what it looks like , sounds like and feels like when we read a book in two different ways. Listen and watch  how I read the pictures
· Model reading the pictures in a book.  Your think aloud is critical here.  Using a picture book with a minimal amount of print will help with this.

What did you notice about reading the pictures? Now watch and listen to how I read the words.
· Model reading the words

Okay detectives, what did you notice?

 Whether you are reading pictures, words or both you should be thinking, talking to yourself and making meaning.  Your brain will be very busy when you are reading!
Today when you build your stamina in Read-to-Self time, you may choose to read the words or the pictures, or retell a book you already read.  

· Correct/Incorrect model – have a student model the correct way to read the pictures and or words .  Then have a different student model the incorrect way.  Then have the same student model the correct way.  This lets all of the students know that this particular student indeed knows the correct way to read to self.

· Review I-chart and place students in reading positions throughout the room.

· 3-Minute Practice – as students read, position yourself at you assessment or guided reading location.  Watch students, but do not make eye contact or manage students from a distance.  If anyone is off task before the three minutes is up, it is time to gather for check-in.
· Signal (i.e. chimes) to indicate that it is time to gather as a group again.

· Thumb check-in – place thumb over heart…thumbs up for doing all of the things on the I-chart; thumbs sideways for anything needing improvement.

· Add to I-chart – Is there anything we should add to the I-chart?  Add ideas if they will help students build stamina and independence.
	

	Day 2
Same read aloud as yesterday, chart paper in gathering place, book box with a varied selection for all students
	Review previous day’s learning – there are two ways in which you can read a book.
Today we are going to look at one last way to read a book, and that is ‘retelling a story I read before’.

Use the book from yesterday 
Now listen and watch to see  what it looks like and sounds like when you retell.
· Model  reading by retelling the story from yesterday.  Retell the story page-by-page.
Did you notice that I used the pictures and what I remembered from the reading words to retell the story?  It is a fun way to read a book, especially a favorite book’

Today when you build your stamina in Read-to-Self time, you may choose to read the words or the pictures, or retell a book you already read
Create “I” chart with students

“Let’s begin by making an I chart with our ideas of why it is so important that we read to ourselves.” (why: to become a better reader)
Model Correctly – have s tudent model how this would look

Model incorrectly – have a different student model how to do this incorrectly.  As this stirs up the students allow them to enjoy the silliness, but then have this student model the correct way as well(
Practice Read-To-Self – quickly and quietly take children and their book boxes one by one and place them in different places in the room at least an arm’s distance away from one another.  Students will practice for three minutes.  (BUT as soon as someone is unable to focus on their book or stay in one spot, it is time to stop. )  Teacher sits in assessment or guided reading spot and observes without making any eye contact or managing by proximity.
Check-in – assess how it went by looking at the I-chart that was created earlier. Each child self-asseses with thumbs up (over heart) or thumbs sideways (over heart) never with thumbs down..  Ask students if there is anything that needs to be added to the chart before we practice again.

Practice - following the same procedure, but place students with their book boxes in a different location from the previous practice

Closure – “We just learned about the first part of the Daily 5 “Read-to-Self”

What did you learn about why we read to self and how we read to self?”


	

	
	Notes:
Throughout the first month of school we continue to practice read to self by following the same procedures making sure to reflect.  Each day of practice you are adding 1 – 2 minutes to the time to build stamina unitl you read your desired tiem for read to self (30-45 minutes of independent, uninterrupted independent reading).  We continue to be careful not to interfere or manage by proximity .
	

	
	
	

	Day
	Good-Fit Books – “I PICK” Good Fit Books  pp. 29-33
	Anchor chart/Notes

	Getting Ready
	Materials you will need to gather before you plan to teach this lesson:

· Bag of shoes – this bag must consist of a variety of shoes that are used for different purposes.  You will need to also include shoes that are too big and shoes that are too small.

· Books that reflect your different 

1. Purposes for reading – some examples might be: fun, work, hobby, task, 

2. Interests – some books you are very interested in and some you are not.  Have a couple to reflect each.

3. Comprehension – some books are easy to comprehend and some are not.  Have examples of each (i.e. a beach read vs. a chemistry textbook)

4. Know- some books contain words that are easy for us to know and some contain words that are very complex.  Have examples of each.

5. (Some of your examples will overlap, so feel free to go back to the same book to make different points)
	

	Teaching the lesson

I

P

I

C

K
	Pull out one pair of shoes at a time from your bag.  Ask students what they think the purpose of these shoes is.  As you pull out the shoes, talk about them.  Tell the students that each pair of shoes has a specific purpose.  

Link the shoes to reading:

I certainly would not wear shoes to play golf!  Just like choosing which shoes to wear for which activity, we also have a purpose when we choose a book.  The purpose for choosing a book may be because you want to learn about a certain topic or just to read for fun. (p.31).  

· Link the P in “PICK” to Purpose

During the examination of the shoes, the discussion moves toward interest.  I may not have a pair of cleats in here because soccer is not one of my interests; however, I love to ______________. So I have _____________.  

Lead this conversation toward what types of shoes you would need for your different interests.  

· Link the “I” in PICK to Interest.

Just like the shoes I have show different interests, so do the books I read.  Share a variety of books that reflect your different interests.  Example: professional book, novel, informational text, magazine, cookbook, etc.

It is imperative that we pick books that interest us.

· Go back to your bag of shoes and pick out a pair that is much too big for you.  

Put them on and try to move around in them.  Make the point that these shoes are much too big, so they don’t fit.  It may match my purpose and interest, but it still does not fit. This is just like a book that is either to hard for us to read or we don’t understand.  The shoes don’t fit and neither does the book.

“We have now opened up the lines of communication for creating a classroom of children who are learning to choose good-fit books, but a room where all children are honored and respected for the types of books each needs to read to move toward the goal of being a better reader.” (p. 31)

You may also have students who have clearly different shoe sizes trade one shoe, and you can continue the conversation about shoes meeting their needs of purpose and interest but still not fitting.

· Now there are two more ways to know if a book is a good fit:

Comprehension- understand what you read and 

Know most of the words

Model the last two component of I PICK – use books you have brought to school.  (We use a picture book, a good-fit chapter book and a finance magazine, in which we can read the words but can’t explain what the articles mean, thus modeling a lack of comprehension. We usually check out a medical journal from the libraryto use as an example of not knowing the words . p. 32)

Model - Go through each book modeling the use of the I PICK method  for each one.

After completing the lesson, it is time to help students select books using the I PICK method.  This can be donein your classroom provided you have enough books or you can do this is the school library.


	

	Items to remember
	When students are having trouble with selecting good-fit books, remember to go through I PICK with them:

· What is your purpose?

· What are you interested in?

After these two questions you can then help students locate books and sample the text to see if the book fits the last two elements of good-fit books for them-

· Comprehend

· Know the words

“Teaching a child to check for comprehension takes extensive guided practice and oftentimes consistently checking their books with them each time we meet in a one-on-one conference or small guided group.  Know the words is a bit simpler: if they know all of the words , it is a good fit for them.” (sometimes)   
	


Launching Read to Someone
Crucial things to remember:
Students will need to :

· Listen carefully to their peers

· Offer assistance and 

· Share materials fairly

	Day 
	Lesson
	Notes for Reflection

	
	Launching “Read to Someone” 
	

	1

p. 62-68
	“Today class we are going to introduce the “Read to Someone” component of the  Daily 5.  Why so you suppose you would want to read to someone?’

(Record urgency reasons on the chart:  It helps us with outr fluency, it is fun, it helps us to practice our reading skills and strategies.”Who knows what those ways are?’

Students give responses – you are looking for 

EEKK – this is a strategy you can model for holding the book.  This will show your students the importance of close proximity.  On the chart paper write 

E  Elbow

E  Elbow

K  Knee

K  Knee

Model with the help of a student what this would look like with a book.

Voice Level – 

Now that we know how to sit, listen how this helps our voice level.  Listen to how quiet our voices can be when we sit this close. (Model this!)

Check for Understanding – 

Start a new anchor chart titled “Ways to read to someone” and “check for Understanding”  

Tell students that whenever we read, we stop to check for understanding. Teacher Model – check for understanding with a partner
Create I-chart

“If a visitor were to wallk into the room and see us reading to someone independently, what might they see you and I doing?” (Sit EEKK, use soft voice, read the whole time, stay in one spot, get started right away)

Model Correctly

Model incorrectly

3 Minute Practice

Quicky and quietly call two children to grab thei book boxes and place student partners in a variety of locations for them to practice 

Calm Signal

Check-In- Review “Read to someone” behavior chart and discuss if there is anything that needs to be added.

Reflect – thumbs up or sideways

3 Minute Practice

Closure - Reflect


	

	Day 2


	Self-selected Work Areas
Today when you build your stamina in Read-to-Self time, you may choose to read the words or the pictures, or retell a book you already read

Create “I” chart with students

“Let’s begin by making an I chart with our ideas of why it is so important that we read to ourselves.” (why: to become a better reader)

Model Correctly – have student model how this would look


Model incorrectly – have a different student model how to do this incorrectly.  As this stirs up the students allow them to enjoy the silliness, but then have this student model the correct way as well(
Practice Read-To-Self – quickly and quietly take children and their book boxes one by one and place them in different places in the room at least an arm’s distance away from one another.  Students will practice for three minutes.  (BUT as soon as someone is unable to focus on their book or stay in one spot, it is time to stop. )  Teacher sits in assessment or guided reading spot and observes without making any eye contact or managing by proximity.

Check-in – assess how it went by looking at the I-chart that was created earlier. Each child self-asseses with thumbs up (over heart) or thumbs sideways (over heart) never with thumbs down..  Ask students if there is anything that needs to be added to the chart before we practice again.

Practice - following the same procedure, but place students with their book boxes in a different location from the previous practice

Closure – “We just learned about the first part of the Daily 5 “Read-to-Self”

What did you learn about why we read to self and how we read to self?”


	

	
	Notes:

Throughout the first month of school we continue to practice read to self by following the same procedures making sure to reflect.  Each day of practice you are adding 1 – 2 minutes to the time to build stamina unitl you read your desired tiem for read to self (30-45 minutes of independent, uninterrupted independent reading).  We continue to be careful not to interfere or manage by proximity .
	

	
	
	


Read to Self – Independence


Why:


Teacher	                      Students





At this point in the Daily 5, we begin to allow student sto select their work areas.  This will provide those students who will choose the “hidden” places to build their stamina appropriatley





One student reads and the other listens, when the reader is finished the partner tells what was just read.  The readere indicates if this is correct.  I fnot, he or she rereads so the partner can retell the story or excerpt correctly.  Then jobs are switched.





Read to Self – Independence


Why:


Teacher	                      Students








